School Options Committee
Requests for Information from Staff

November 26, 2015 Meeting

1. Was there any consistency among the principals with when and how they completed their profile sheets? Was there a consistent message?
The individual school profile sheets are a template provided by the province as part of the School Review Policy (page 41).

Completion of the templates for this school review involved Board staff from Operations, Finance, Human Resources, and Programs and Student Services Departments, as well as principals from all schools involved in the review.

The profile sheets were populated in a consistent manner with applicable sections being completed by Board staff, then sent to principals for review and completion of program and unique school information. Following completion of the profiles by principals, a final review was conducted by phone between each school principal and Operations to validate all data.

2. How are projected enrolments established?
Enrolments are pulled directly from the Long Range Outlook Glossary. Enrolment projections for Grades 1 through 12 are calculated by moving forward the previous year’s enrolment in the previous grade level. Primary projections are calculated based on using the average grade size of the Primary through Grade 2 numbers at the school from the previous year. On a go-forward basis, all boards in the province will be using a standardized method of calculating projected enrolments; this will be done using the software Baragar.

3. Numbers in classrooms/courses to verify how many classes are split?
Refer to spreadsheets “School Course Offerings by Section PLUS Correspondence and NSVS” (several school years).

4. What courses have been lost in each school and what might be lost if no action is taken by the committee?
Refer to spreadsheets “School Course Comparison” (several school years).

5. How many drop a virtual course? How many virtual courses are taken in a year and what is the success rate of these courses? What is available at NSVS?
The present online registration system for NSVS opens up for the upcoming school year around April 1 and normally remains open until about two weeks into a given semester. Unfortunately, they cannot distinguish between a student “dropping” a course on May 30, versus September 30, versus October 30, except possibly at the school level. In other words, the data on students who “complete” NSVS courses is somewhat ambiguous. Success or lack of success in a course would be based on the student being in the course until at least after the mid-semester reporting period in each semester. If one considers a lack of success being a student who drops the course mid-October, then the actual numbers provided are more favourable than what they would actually be.

Refer to spreadsheets “School Course Offerings by Section PLUS Correspondence and NSVS” (several school years).

6. As above, for correspondence courses?
For correspondence studies, they base success or lack of success on course completion within the given deadline for students whose course has been paid for. Knowing this, and the circumstances of some students who take courses via correspondence, the rates of success are always very low.

Refer to spreadsheets “School Course Offerings by Section PLUS Correspondence and NSVS” (several school years).

7. Parking – impact on both schools, as well as impact on students and staff?
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8. Bussing – number of students on busses arriving at Park View?
Currently, the SSRSB is required to accommodate all PVEC students whether they use the bus or not. The NS Education Act states that any students who live more than 3.6km from the school must have access to student transportation. Currently, PVEC does not have any students who the SSRSB would consider “Walking Students” (students who live within 3.6 kilometers of the school that have access to sidewalks, crosswalks, and proper pedestrian markings). This means all students are currently considered busing students. We often get calls from parents of students throughout the year who live in the extremities of the catchment area and require transportation for a couple of days or weeks. We do have to accommodate these requests.

A spot check was completed on December 3 and it was determined that 296 students (42% of registered students) used the bus on that day. Typically, to get a consistent average number a study would be completed over several days, perhaps even a month. There will be a follow up in regards to this number after more daily counts can be completed.

9. Map showing colour bands of students living in the areas we are reviewing?
See “Map Grades 10-12 BHS”.

10. Is there a cost difference between middle schools and junior high schools?
As referenced in the AMLE middle school philosophy, true middle schools have more focused support for individual students and value a differentiated instruction approach. They also value service-learning opportunities where students partner with the community. These examples do come at an increased cost. The SSRSB currently funds middle grades with this in mind.

The traditional junior high school approach is much less student-centered, in that instruction, assessment, and routines are not supported with current research and much less responsive to motivating and engaging today’s students.

During the 2014-2015 fiscal year and school year, 6.68 full-time equivalents (FTEs) were allocated to Middle Level Programming. This equates to $503,781 on a full-year basis. Middle Level Programming was eliminated in the 2015-2016 budget.

11. Any data in regards to having grade 9s move into a 10-12 school?

In what school configuration do grade 9s fit best?
Grade 9 is a unique year in that it really is different from grades six, seven, and eight. It is also different from grades 10-12. The programming at the grade 9 level should reflect this uniqueness. There is little research to suggest that grade 9 programming is better suited attached to a junior high, middle school, or senior high school.

Improving Programming at the Grade 9 Level
Nationally, grade 9 students indicate the lowest level of engagement in school.
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(M Fullan; Stratosphere)

Efforts are underway to enhance grade 9 programming in the province of Nova Scotia and across Canada. The 3Rs: Renew, Refocus, Rebuild – Nova Scotia’s Action Plan for Education 2015, references grade 9 specifically with the following action:
“Add more Discovering Opportunities 9 programs in schools across the province to familiarize grade 9 students with careers and education programs linked to trades, technology, and apprenticeship”.

Please see the complete Action Plan through this link:
http://www.ednet.ns.ca/education-actionplan

In 2011, the province of Nova Scotia formed a committee mandated to overhaul and improve grade 9 public school programming. This committee produced a draft document Learning in Action: Project-Based Learning (Grade 9 Pilot) (attached).

The SSRSB also did work in this area, known to us as Inquiry-Based Learning, which involved all grade 9 classes in the Board. There was evidence of increased engagement and learning with this pedagogical approach. There was a cost pressure associated with this initiative, as we provided extra staff to schools so they could create smaller groups of students to pursue interdisciplinary learning, consistent with the Learning in Action document. During the 2015-2016 budget deliberations, it was necessary to remove that extra funding.

What trends are evident in Nova Scotia regarding the school configuration of grade 9 students?
Traditionally, schools were configured as elementary (P-6), Junior High (7-9), and Senior High (10-12). Depending on the population of a given community, configurations may have been P-6 and 7-12, or in a small community P-12.

As the province faces significant enrollment decline, there have been trends occurring. Smaller high schools have been consolidated into larger schools when geographically possible. There are many examples of this occurring over the past 40 plus years. This trend exists because it allows high schools with larger populations to offer a broader range of courses for students while providing fiscal efficiency.

A second trend has occurred more so over the past 20 years, most often after the above consolidation has occurred. As high school populations continue to decline, grade 9s have been relocated to the high school. This grade 9-12 configuration achieves efficiencies in sustaining specialist teachers and economy of scale savings. A second piece to this trend is that junior high schools are being renamed as middle schools.

There is a philosophical difference between the traditional junior high and the middle school approach. All South Shore schools, even those still named junior high schools, have moved significantly along the continuum of middle school practices. When opportunities present, jurisdictions may move their 6s and sometimes 5s to the middle school setting.

See the middle school vision (blue color chart below) from the Association of Middle Level Education (AMLE).
[image: ]

image1.jpg
PVEC “Current” Parkii ing

~Parther Wy - Student Parking
dent Parking:

Total Reqular Staff: Approx 70
Total linerant (Drop-in) Staff:

snsideration of an additioral 40-50 sp
between the S th
2,This would take the plac





image2.jpg
P

Christensen and Raynor said that current practice persists because the
system keeps trying to improve the existing product (they call this phe-
nomenon “sustaining innovartions”). Disruptive technologies are initially
inferior to existing practice. They are inferior because they have not yet
had time to develop, and it takes a bunch of users to develop products
on the ground. For this reason the disruptive innovation has a hard time
catching on; however, this is only temporary until the new improvement
cycle accelerates. Stratosphere tells us that we are at the beginning of what
will turn out to be a rapidly improving learning cycle.

How bad is schooling at present? I won’t marshal the reams of
evidence available on the topic, but one dramatic graph sent to me
by Lee Jenkins will make the point in an instant. Jenkins asked more
than 2,000 teachers what grade they teach and what percentage of their
students love school. We can predict the results, but they are nonethe-
less shocking (Exhibit 3.1). Ninety-five percent of students love school
in Kindergarten, but by Grade 9, the feeling has steadily declined to
37 percent; a slight incline occurs in the final grades of high school (with
the select group of students who remain). This graph, based on estimates
from the teachers, represents a hell of a lot of disengaged students. If
you asked students directly, you would find these figures equally prob-

lematic or worse. In its report My Voice, the Quaglia Institute found
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This We Believe

Keys to Educating Young Adolescents

16 Characteristics
Curriculum, Instruction, and Assessment
Educators value young adolescents and are prepared to teach them. v
Students and teachers are engaged in active, purposeful learning. et carmine
Curriculum is challenging, exploratory, integrative, and relevant. craienzing curmicum
Educators use multiple learning and teaching approaches. vt Leaming Approach:
Varied and ongoing assessments advance learning as well as measure it.

Leadership and Organization

A shared vision developed by all stakeholders guides every decision.
Association for i visor

Middle Level Education Leaders are committed to and knowledgeable about this age group,

succmﬁll Schools educational research, and best practices. commiei e

Leaders demonstrate courage and collaboration.

for :
Young Adolescents Ongoing professional development reflects best educational practices

Organizational structures foster purposeful learning
and meaningful relationships. crzanzs:

Culture and Community
The school environment is inviting, safe, inclusive, and supportive of all.

Every student's academic and personal development is guided
by an adult advocate. »

Comprehensive guidance and support services meet the needs of young adolescents.
Health and wellness are supported in curricula, schoolwide programs, and related policies.
The school actively involves families in the education of their children.

The school includes community and business partners. communiy  Busine:

This chart is based on This We Believe: Keys to Educating Young Adolescents (AMLE/NMSA, 2010). For more information visit us at, www.amle.org/tvb





